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     HG ED 577-1 College Environments and Cultures    

Fall 2007 

W 2:10-5 p.m. 

E165 Lagomarcino Hall 
 

Instructor        Graduate Assistant     

Dr. Nancy J. Evans       Ms. Jessica Ranero 

Professor         Doctoral Student 

N247D Lagomarcino Hall     N244 Lagomarcino Hall    

Iowa State University      Iowa State University 

Ames, IA 50011       Ames, IA 50011 

515-294-7113 (O)       515-294-5521 (O) 

515-268-8903 (H)       703-434-1075 (cell) 

515-294-4942 (FAX)      515-294-4942 (FAX) 

email: nevans@iastate.edu     email: jranero@iastate.edu 

Office hours: 10-2 T, 10-5 Th     Office hours: 9-3 MTh, 9-12 T, 12-2 W 
      

Availability: It is best to contact us by email or phone to arrange a time to meet. Please call us at 

home only in emergency situations and never after 9 p.m.  

 

Course Description 

 

This course will introduce you to the complexity of college campuses and cultures. Theoretical 

concepts and empirical findings will be examined that help to describe the college environment 

and explain its impact on students and staff. The intent of the course is to familiarize you with 

today’s higher education settings and strategies for enhancing these environments to maximize 

student learning and development. Throughout the course, attention will be paid to the impact of 

the campus environment on diverse student populations and a variety of student groups.   

 

 

 

______________________________________________________________________________ 

 If you have a documented disability that will affect your ability to participate fully in the 

course or if you require special accommodations, please speak with Dr. Evans so that 

appropriate accommodations can be arranged. 

 

 This syllabus is subject to change at our discretion.  



 

 

 
 

2 

  

Learner Outcomes and Objectives 
 

This course is designed to address the following learner outcomes established for the master’s 

program in Higher Education – Student Affairs. Specific course objectives are listed below each 

outcome. 

 

Students will be: 

Knowledgeable student affairs scholars. 

1. As a result of reading, website investigation, and class discussion, you will 

become familiar with different types of colleges and the particular issues they 

face. 

2. As a result of reading and class discussion, you will become familiar with various 

theoretical perspectives on college environments and cultures.  

3. As a result of reading, class discussion, and completion of an immersion project, 

you will become familiar with aspects of the college setting that contribute to 

student learning and development. 

 

 Reflective and critical thinkers. 

1. As a result of completing a workplace analysis paper, a campus visit presentation, and 

a poster and paper based on your immersion project, you will be able to critically 

analyze theory, verbally and in writing. 

2. As a result of completing a poster and paper based on your immersion project and a 

workplace analysis paper, you will be able to reflect on the personal and professional 

implications of environmental theory and aspects of campus environments. 

 

 Individuals who are sensitive and aware of themselves. 

1. As a result of reading, class discussion, and completion of a reflective paper based on 

your immersion project, you will develop sensitivity to the impact of the college 

environment on diverse student populations. 

2. As a result of completing a workplace analysis paper, you will be aware of the effect 

of various aspects of the campus environment on your satisfaction and behavior.  

 

Students will be able to: 

 Apply theory to practice. 

As a result of preparing a workplace analysis paper, a report on your campus visit, and a 

paper on your immersion project, you will develop the ability to apply theoretical 

concepts to an understanding of college environments and their impact on students. 

  

Demonstrate effective oral communication. 

As a result of class discussion and presenting oral reports on your campus visit and your 

immersion project, you will demonstrate skills in oral communication. 
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Effectively communicate in writing. 

As a result of preparing a workplace analysis paper and a paper based on your immersion 

project, you will demonstrate skills in written communication.  

 

Students will know: 

 The effects of college on students.    

As a result of reading, class discussion, and completion of an immersion project, you will 

be aware of the ways in which various aspects of the campus environment affect different 

student populations.   

 

Required Reading 

 

Strange, C. C., & Banning, J. H. (2001). Educating by design: Creating campus learning 

environments that work. San Francisco: Jossey-Bass.  

 

Hirt, J. B. (2006). Where you work matters: Student affairs administration at different types of 

institutions. Lanham, MD: University Press of America. 

 

Additional materials found on the Parks Library reserve and e-reserve and on the internet (see 

attached reading list). 

 

Recommended Text 

 

Publication Manual of the American Psychological Association  (5
th

 ed.). (2001). Washington, 

DC: Author. 

 

Texts are available at the Iowa State University Bookstore.  

 

Course Assignments 

 

The following assignments are designed to accomplish the goals established. A detailed 

description of each assignment is provided at the end of the syllabus. 

 

Website Analysis  

You will explore the websites of four institutions of higher education, each of a different type, 

and prepare brief summaries of your findings for each institution.  

 

Assistantship/Work Site Analysis Paper 

You will prepare a paper (approximately 12-15 pages in length) examining the relevance and 

application of the four environmental perspectives covered in Strange and Banning (2001) as 

tools for understanding how you interact with your assistantship or work environment.  
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Campus Visit and Presentation 

In teams of three or four, you will visit a campus, ideally one different from Iowa State and 

different from your undergraduate institutions. Based on written materials gathered from the 

institution and interviews conducted with campus officials and students on the campus, you will 

give a report discussing the environment for student learning that you found. You will submit an 

outline of the presentation for evaluation. 

 

Immersion Project 

You will pick a targeted social group you are not a part of and, throughout the semester, study the 

impact of the college environment on this group in a variety of informal ways. In a final poster, 

which will be presented at the Annual ELPS Research Conference in December, you will relate 

your learning to the topics we have discussed in class. You will also prepare a reflective paper 

summarizing your learning and analyzing the experiences of your target population using 

theoretical perspectives studied in this class.  

 

Evaluation 

 

Assignments will be weighted as follows:               

 Class participation      10% 

 Website summaries (4)     20% (5% each)   

 Campus visit report     20% 

 Assistantship/work site analysis   20%  

 Immersion poster presentation   10% 

 Immersion reflective paper    20% 

 

Letter grades will be used in this class. They signify the following level of learning: 

 

A+  Outstanding, better than we could have done the assignment 

A     Excellent graduate level work 

A- Excellent work, some minor weaknesses with regard to content and/or structure 

B+ Solid work, some weaknesses with regard to content and/or structure 

B Average graduate level work, lacks depth, contains content errors, and/or has some 

significant technical weaknesses 

B- Barely adequate graduate level work, significant weaknesses with regard to content and/or 

structure 

C+ Unacceptable graduate level work, but demonstrating some positive aspects in content and 

structure 

C Unacceptable graduate level work, major weaknesses with regard to content and/or technical 

structure  
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To determine final grades, the following numerical values will be used: 

 

A+ = 98   A = 94   A- = 91   B+ = 88   B = 84   B- = 81   C+ = 78   C = 74   C- = 71. An F = 0 will 

be awarded for any assignment not completed. 

 

Class Policies 
 

Assignments and Grading  

All assignments should be handed in on the day they are due as noted in the syllabus. Ms. Ranero 

is happy assist you in conceptualizing assignments and reviewing projects if you contact her to 

make arrangements to do so at least one week prior to the assignment due date. Please note: Ms. 

Ranero should not be expected to edit or rewrite your work but rather may indicate to you that 

editing or rewriting is needed to correct grammar, punctuation, APA format, etc.  

 

All written assignments are expected to conform to the guidelines and reference formats 

specified in the Publication Manual of the American Psychological Association (5th ed.). All 

work must be word processed, double-spaced, using 12-point font (preferably Times New 

Roman). Please staple your papers in the upper left-hand corner. Do not use binders of any 

type. 

 

Never, ever, hand in your only copy of an assignment.  Make a copy for yourself, and store 

another version on a disk. We rarely lose documents, but it has been known to happen. 

 

Because higher education professionals are expected to possess good writing skills, written 

assignments will be graded on their technical quality as well as content. All written assignments 

should be carefully proofread for spelling, grammar, and syntax. If your writing skills are not 

strong, now is the time to seek outside help to improve them.  

 

Language 

Any papers using sexist, racist or otherwise inappropriate language will be returned without a 

grade. This class must be a comfortable place for everyone. To that end, you are asked to pay 

attention to both the effect and the intentions of your words, and to avoid deliberately using 

language that is demeaning to others. When listening to other students, assess both the intent and 

the effect of those words before assuming offensive intent. 

 

Academic Integrity 

You are responsible for understanding and abiding by Iowa State University’s policies regarding 

academic integrity and student conduct. Academic dishonesty, including obtaining unauthorized 

information, tendering of information, misrepresentation, bribery, and plagiarism, is strictly 

prohibited. You should be familiar with the definitions and policies related to academic 

dishonesty found in the ISU General Catalog, Graduate Catalog, and Graduate College Manual. 

The APA Publication Manual also contains useful information. 
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Deadlines 

If you must hand in work late for a legitimate reason (e.g., personal illness, family illness) please 

contact Dr. Evans to discuss the situation PRIOR TO CLASS. The grade for any work handed 

in late without a legitimate reason negotiated in advance with Dr. Evans will be reduced by one 

letter grade (e.g., an A becomes an A-). 

 

NO INCOMPLETES WILL BE GIVEN IN THIS CLASS except for major emergencies 

(e.g., hospitalization) and only after consultation with Dr. Evans. Incompletes will not be granted 

simply because more time is desired to complete the assignments. 

 

Attendance 

If you must miss class for a legitimate reason (e.g., religious holidays, illness, family 

emergencies, work emergencies, court appearances, conferences) please contact Dr. Evans to 

discuss the situation PRIOR TO CLASS. If absences are not cleared with Dr. Evans, the 

absence will be considered unexcused and your participation grade will be lowered one letter 

grade. Because class attendance is critical to learning, no more than 2 classes will be excused 

even for legitimate reasons. Your participation grade will be lowered one letter grade for each 

additional absence.   

 

Class will start promptly at 2:10 p.m. You are expected to be in your seat and ready to begin class 

at this time. Arriving late to class is disruptive and disrespectful of your classmates and 

instructor. If a prior commitment will affect your ability to arrive on time, please notify Dr. 

Evans PRIOR TO CLASS. Unexcused tardiness will result in your participation grade being 

lowered by one letter grade. 

 

Reading 

You are responsible for completing the required readings in advance of the designated class 

session. Class discussion and activities will focus on critique and application of the assigned 

material, not review of material covered in the reading.  
 

Participation 

You will be expected to contribute actively and positively to the class discussion. Actively 

engaging in discussion about ideas and concepts is one means of learning new material and 

considering your position with regard to those ideas and concepts. Participation in the class is 

designed to help you develop your verbal and listening skills by encouraging active involvement 

in the learning process. Participation does not necessarily equal talking a lot (in fact, talking for 

the sake of talking often detracts from one's participation). The following are examples of factors 

considered when evaluating participation: 
  

 contributing interesting, insightful comments  

 presenting good examples of concepts being discussed 

 building on the comments of others 
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 raising good questions 

 being sensitive to your level of participation and making attempts to increase or decrease it if 

necessary 

 being sensitive to the emotional impact of your statements 

 listening and responding appropriately to others' comments 

 attending all class meetings 

 being on time  
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Description of Assignments 
 

Website Analysis 

 

Goals 

1. To familiarize you with the different missions, goals, and student affairs divisions of various 

types of colleges. 

2. To give you experience in navigating the Internet to find information.   

3. To provide you with experience in analysis and synthesis of information in written and oral 

format. 

 

Activity 

 

You will locate and analyze a website for an institution of higher education of one of the types 

that we will be discussing each week during the unit on institutional type - a total of 4 reviews. 

Entering the institutional type (e.g., community colleges, Historically Black Colleges and 

Universities) into an internet search engine would be a good place to start identifying institutions. 

Once you have identified an institution, examine the mission statement and stated goals of the 

institution as presented on the website and explore the student affairs webpages as well as any 

other information you can gather that might give you insight into the campus environment. 

Compare the information you find with material that you have read about these types of 

institutions. Prepare a brief summary of the information you found on the website in response to 

specific questions provided. 

 

For class discussion, be prepared to discuss your findings with your classmates, comparing and 

contrasting the various websites each person visited. What would schools of this type be like? 

What would be emphasized there? Based on your reading, how similar are the schools you 

researched to others of their type? How are the schools similar? How are they different?  

 

At the end of each class, you will turn in your summary for evaluation. 

 

Questions for Summaries 

1. Provide an overview of the institution (location, size, academic degrees offered, etc.) 

2. When was the institution established? 

3. Provide a brief history of the institution. 

4. What is the mission of the institution? 

5. How is the mission reflected in the institutions’ programs? 

6. Provide a profile of the students (academic qualifications, race, gender, age, etc.). 

7. How is student affairs organized?  

8. What are some unique characteristics of the institution? 

9. What are the strengths of this institution and what challenges might this institution face? 
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Assistantship/Work Site Analysis Paper 

 

Goals 

1. To make theory to practice connections related to your knowledge of the four 

perspectives on environments we have covered this semester: physical, human aggregate, 

organizational, and constructed environments.  

2. To apply your learning to an existing campus environment. 

3. To analyze the concept of person-environment fit as it applies to your own work situation.  

 

Activity 
 

Using the theoretical constructs associated with each of the four perspectives discussed in the 

first half of Strange and Banning (2001), you will write a paper describing your current 

assistantship/job site and your person-environment fit. You will conduct an analysis of your 

assistantship or job site with regard to each of the specific components of the environment (i.e., 

physical, human aggregate, organizational, constructed). Following this analysis, you will 

determine the degree of person-environment fit between you and your work site with regard to 

these aspects of the environment. This paper should each be between 12-15 pages in length 

(excluding cover page and reference page) and should include the following sections: description 

of the setting, analysis of each specific aspect of the environment, assessment of person-

environment interaction and fit.    

 

Introduction: Provide a brief description of your assistantship/job site (i.e., site name, 

purpose/role, place within the larger organization), as well as a brief description of your job 

responsibilities. How does your unit “fit” into the larger institution? What is its overall mission 

or more specific goals and objectives?  This information is merely contextual in nature (i.e., this 

part of the paper is short).  

 

Physical environment: The second section of this paper should address the following questions: 

What does your assistantship/job site look like (i.e., describe the synthetic environment--

diagrams/floor plans are encouraged to help you explain the key points you wish to make in this 

section); what are the amenities; is it too crowded or is there unusable space? What influences do 

the amenities, proxemics, and other constructs of the physical environment have on your 

behavior, on the behavior of the other employees with whom you work, on the clientele the office 

is intended to serve?  

 

Human aggregate: The third section of this paper should address the following questions: 

Describe the human aggregate of your assistantship/job site. What are the pertinent demographic, 

personality, and other characteristics of the group of people with whom you work? For this 

section you could, for example, use the Myers-Briggs and/or Holland typologies. Whether or not 

actual scores on the MBTI or SDS are known, you should support your assessment of significant 

personality types by describing examples of behaviors. To what extent is the human aggregate 

environment differentiated and consistent?  
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Structural/Organizational: The fourth section of this paper should address the following 

questions: How is your assistantship/job site organized? Discuss the organization of your 

assistantship/job site using the structural variables discussed in your readings and in class. Does 

the organizational structure facilitate or inhibit the goals of the environment? To what extent is 

your setting characterized by a dynamic or static organizational pattern?  Does it tend to 

encourage or discourage innovation? What about other organizational performances?  

 

Constructed: The fifth section of this paper should address the following questions: What is the 

predominant "image" of your assistantship/ work setting? How do the concepts of "need" and 

"press" relate to your assistantship/job site? What sort of "social climate" or environmental 

personality is evident?  Do your perceptions differ from those of your coworkers or your 

clientele? Have your perceptions about your assistantship/ job site remained stable, or have they 

changed over time? What are the key cultural artifacts of your setting and how do they shape 

what is valued or done there?  

 

Person-Environment Interaction Analysis: While the above sections are designed to offer 

descriptions of the principal features of your assistantship/work environment, this last section is 

your opportunity to evaluate how you interact with those features. Given your own 

characteristics, how does each aspect of the environment you are discussing in this paper affect 

your attraction, satisfaction, and stability in that setting? Your analysis should focus carefully on 

the nature and quality of your interaction with that setting, given your personality characteristics 

and the major features that you attributed to that environment. 

  

The paper will be graded on theory to practice connections, accurate use of theoretical concepts, 

depth of analysis, and technical adequacy of writing.  
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 Campus Visits 

 

Goals 

1. To familiarize you with various types of colleges and allow you the opportunity to 

experience firsthand the environments of these colleges. 

2. To give you experience conducting "mini" campus audits. 

3. To provide you with the opportunity to develop your skills in developing and carrying out 

a group project. 

4. To provide you with experience in making formal presentations. 

 

Activity 

 

In groups of three or four, you will arrange and conduct campus visits to colleges different from 

Iowa State and different from your undergraduate colleges (if not Iowa State). Suggested types of 

colleges to visit would include private liberal arts colleges (e.g., Cornell College, Coe College), 

two-year colleges (e.g., Des Moines Area Community College, Iowa Central Community 

College), comprehensive colleges and universities (e.g., Minnesota State, Northwest Missouri 

State), or women's colleges (e.g., Stephens College, College of St. Catherine). While distance 

may be a limiting factor, you should base your decision on a campus to visit based on genuine 

interest as well as proximity. Along with student affairs practitioners on campus, we can be 

helpful with contact people at many campuses. 

 

You should first conduct a literature review concerning the type of college you will be visiting to 

determine what the literature says about the mission, characteristics, and issues facing this type of 

college. This literature review will guide the development of questions, the interpretation of 

material received from the institution to be visited, and information gathered during the visit. 

   

You will then conduct mini campus audits at your host campuses. These will involve requesting 

and reviewing written materials such as the college catalog, student newspaper, student 

handbook, and any other relevant documents ahead of time. You should arrange to get a tour of 

the campus and meet with a variety of individuals while on campus, including the Senior Student 

Affairs Officer, other members of the student affairs staff, students, faculty and other 

administrators if possible.  (The team may want to split up these assignments.)   

 

Prior to the visit, you should thoroughly familiarize yourselves with procedures for conducting a 

campus audit (Kuh et al., 1991, Ch. 11 and Resource E).  Obviously, you will not be able to 

examine all the questions suggested by Kuh et al. but you should attempt to get as comprehensive 

a picture as possible of aspects of the campus environment, including institutional mission and 

philosophy, campus culture, campus environment, policies and practices, and institutional agents. 
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You should plan your trips well in advance in order to make necessary arrangements with your 

host campus as well as to make any needed adjustments in your work or class schedules. You 

should plan to spend an entire day on the campus to truly get a feel for the campus and to talk to 

as many students, faculty, and administrators as possible.   

 

Immediately following the campus visit, teams should meet to compare notes and begin to 

compile the information they collected. You should organize material according to topical areas 

discussed above, following the Audit Protocol in Resource E of Kuh et al. (1991).    

 

 Class Presentation 

 

Each group will have 45 minutes to make a formal presentation about their college. This 

presentation should follow an outline shared with the class and include the topics covered by the 

Audit Protocol: mission and philosophy, campus culture, campus environment, policies and 

practices, and institutional agents. Additional handouts, overheads, pictures, or other materials 

that help to illustrate salient points in the presentation are encouraged. Presentation of material 

should be equally distributed among members of the team. You are strongly advised to plan, 

rehearse, and time your presentations prior to presenting them in class. Teams will not be 

allowed to exceed their time limit, regardless of where they are in their presentation at that 

time. 

 

Presentations will be evaluated both on content and on presentation style. Content will be 

evaluated on thoroughness of coverage, accuracy, and appropriate theory to practice connections. 

Evaluation of presentation style will be based on organization, ability to hold the attention of the 

audience, freedom from distracting mannerisms, pacing and energy, good use of time, quality of 

supporting materials, and overall professionalism. 

 

Since it is expected that students will contribute equally and work collaboratively on this project, 

a group grade will be given for the presentation. To insure that contributions are equitable, each 

group will be asked to submit a written statement, signed by each member, describing the 

role played by each person in planning and carrying out the visit as well as his or her 

contributions to planning the presentation. 
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Immersion Project 

 

Goal 

 

To allow you to explore, in a variety of different ways, the experiences of a targeted culture of 

which you are not a part, and to reflect on how members of that group interact with and 

experience the campus environment.   

 

Activity 

 

From the list below (or another group approved in advance by Dr. Evans), select one group to 

study and learn about over the course of the term.  Select a group of which you are not a part.  

You are encouraged to choose a narrower focus if you wish (e.g., people with mobility 

impairments, gay males, female athletes), but be sure there is a sufficiently large population of 

that group on campus that you can access, and that there is a literature base sufficient for your 

needs. 

 

Suggested Student Populations 

Adult learners Jewish students 

African Americans  Latino/as 

Arab Americans Mormon students 

Asian Americans Muslim students 

Evangelical Christian students Native Americans/American Indians 

First-generation college students People with disabilities 

Gay, lesbian, or bisexual people Student athletes 

International students Women in Engineering or Science 

 

Learn about the experiences of this group in any way you feel is most appropriate. Learning 

activities might include, but are not limited, to the following: 

 Reading research about the experiences of the group on the college campus – particularly, but 

not exclusively, student affairs journals and books. 

 Attend conference presentations relating to this group’s experiences. 

 Attend lectures on topics relevant to the group. 

 Explore web sites and listservs relating to this group. 

 Attend social events sponsored by the group. 

 Interview professionals who work with members of the group. 

 Read biographies or autobiographies of members of the group. 

 See movies or videos about the group. 

 Talk to students who are members of the population. 

 Complete a walking tour of campus, viewing it from the perspective of someone from the 

group you are studying.  
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This assignment is designed to be an ongoing project throughout the semester, NOT a one-time 

activity. You are expected to complete approximately one activity each week throughout the 

semester, for a total of at least 8 different activities.  

  

Throughout the semester, keep a journal in which you describe your activities and reflect on your 

learning from this project. This journal will not be turned in but it will help you to process your 

learning. In it, you might want to discuss what activities you engaged in, what you learned from 

them, and how they might apply to our study of college environments. On an ongoing basis, 

include discussion of what you have learned about yourself as a person and as a student affairs 

practitioner. As you learn about the experiences of the group you have chosen, speak up in class 

about how their experiences do or do not fit with what we are learning/have learned in class.  

 

Your report on this project will consist of two assignments. The first assignment is a poster 

presentation depicting how your population experiences the campus environment. Connections to 

theoretical concepts from the reading are expected. Be prepared to share your poster with the rest 

of the class in a brief presentation (5 min.) and to answer questions they may have about what 

you learned. You will also present your poster as part of the Annual ELPS Research Conference 

during Finals Week. Because you will be publicly presenting your poster, IRB approval of your 

project is required. We will review completion of the IRB forms in class.    

 

This assignment will be graded on the following criteria: 

 Connections to class reading assignments 

 Breadth and appropriateness of material presented  

 Clarity of presentation and response to questions  

 

The second assignment will consist of a reflection paper synthesizing what you have learned 

from this assignment, noting what you have learned about the experiences of the group you have 

studied, what have you learned about yourself in relation to the group you studied, and how these 

new understandings will shape your work in student affairs. In particular, relate what you have 

learned to the theoretical material in Strange and Banning’s (2001) book and other material we 

have read this semester, including appropriate references to the literature. Include a list of the 

learning experiences in which you engaged and the dates of each experience.    

 

Please use the following questions to guide your work in this assignment: 

 

 What is the history of this group in higher education in the US? 

 What conditions (social, legal, political, etc.) have surrounded major changes in this 

group’s access to higher education? 

 What are concerns of the members of this group on campus regarding their experiences? 

 What is being done to address those concerns? 
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This assignment will be graded on the following criteria: 

 Depth of self-reflection 

 Range of learning activities 

 Consistency of engagement 

 Connection to theory as presented in class reading 

 Connection to practice  

 

   

 

Course Schedule and Assignments  

 

Aug. 22 Introduction to the course; Interactionist perspective; Campus audits 

Reading: 

Kuh, G. D., Schuh, J. H., Whitt, E. J., & Associates. (1991). Involving colleges: 

Successful approaches to fostering student learning and development 

outside the classroom. San Francisco: Jossey-Bass. (Chapter 11 – 

Discovering institutional strengths: The campus audit, pp. 263-276; 

Resource E – Involving college audit protocol: A guide for assessing 

campus environments, pp. 399-417)   

  

Aug. 29 Physical Environments 

  Reading:  

Strange & Banning, Ch. 1 

 

Bonfiglio, R. A. (2004). What the building boom says about campus values. 

About Campus, 9(5), 27-29.  

 

Patton, L. D. (2006). Black culture centers: Still central to student learning. About 

Campus, 11(2), 2-8. 

 

Sept.5  Human Aggregate Environments 

  Reading:  

Strange & Banning, Ch. 2 

 

Pike, G. R., & Kuh, G. D. (2006). Relationships among structural diversity, 

informal peer interactions and perceptions of the campus environment. 

Review of Higher Education, 29, 425-450. 

 

Evans, N. J., Forney, D. S., & Guido-DiBrito, F. (1998). Student development in 

college: Theory, research, and practice. San Francisco: Jossey-Bass. (Ch. 

13:  Holland’s theory of vocational personalities and environments; Ch. 
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14: The Myers-Briggs adaptation of Jung’s theory of personality type)  

 

Smart, J. C., & Umbach, P. D. (2007). Faculty and academic environments: Using 

Holland’s theory to explore differences in how faculty structure 

undergraduate courses. Journal of College Student Development, 48, 183-

195. 

   

Sept. 12 Organizational Environments 

  Reading:  

Strange & Banning, Ch. 3 

 

Berger, J. B. (2000). Organizational behavior at colleges and student outcomes: A 

new perspective on college impact. Review of Higher Education, 23 (2), 

177-198. 
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Godwin, G. J., & Markham, W. T. (1996). First encounters of the bureaucratic 

kind: Early freshman experiences with a campus bureaucracy. Journal of 

Higher Education, 67, 660-691.    

 

Sept. 19 Constructed Environments 

  Reading:  

Strange & Banning, Ch. 4 

 

Kuh, G. D., & Whitt, E. J. (1988). The invisible tapestry: Culture in American 

colleges and universities. ASHE-ERIC Higher Education Report Series, 

No. 1. Washington, DC: Association for the Study of Higher Education. 

(Read Culture defined and described)   

 

Rankin, S.R. & Reason, R.D. (2005). Differing perceptions: How students of 

color and white students perceive campus climate for underrepresented 

groups. Journal of College Student Development, 46(1), 43-61. 

 

Magolda, P. M. (2001). What our rituals tell us about community on campus: A 

look at the campus tour. About Campus, 5 (6), 2-8. 

   

Sept. 26 Creating Environments that Foster Educational Success 

(Jessica) Reading:  

Strange & Banning, Ch. 5-7  

 

Turner Kelly, B., & Torres, A. (2006). Campus safety: Perceptions and 

experiences of women students. Journal of College Student Development, 

47, 20-36. 

 

Hoffman, D., Perillo, P., Hawthorne Calizo, L. S., Hadfield, J., & Lee, D. M. 

(2005).  Engagement versus participation: A difference that matters. About 

Campus, 10(5), 10-17. 

 

Kuh, G. D. (2007, June 15). How to help students achieve. The Chronicle of 

Higher Education, 53 (41), B12.  

 

Cheng, D. X. (2004). Students’ sense of campus community: What it means, and 

what to do about it. NASPA Journal, 41, 216-234. 
   

Oct. 3  Institutional Mission and Goals; The Development of the U.S. Higher 

Education System and Student Affairs, Carnegie Classification  

  Readings:  

Hirt, Ch. 1 
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Lyons, J. W. (1993). The importance of institutional mission. In M. J. Barr & 

Associates, The handbook of student affairs administration (pp. 3-15). San 

Francisco: Jossey-Bass. 

 

Kezar, A., & Kinzie, J. (2006). Examining the ways institutions create student 

engagement: The role of mission. Journal of College Student 

Development, 47, 149-172. 

 

McCormick, A. C., & Zhao, C. (2005). Rethinking and reframing the Carnegie 

Classification. Change, 37 (5), 51- 57. 

  

June, A. W. (2006, March 3). College classifications get an overhaul. The 

Chronicle of Higher Education, p. A25. 

 

Assignment Due: Assistantship/Work Site Analysis Paper 

 

Oct. 10  Liberal Arts Colleges, Religiously-Affiliated Colleges, Womenôs Colleges 

Readings:  

Hirt, Ch. 2, 3 

 

Kuh, G. D., Umbach, P. D. (2005) Experiencing diversity: What can we learn 

from liberal arts colleges? Liberal Education, 91(1), 14-21. 

 

Benne, R. (2001). Quality with soul: How six premier colleges and universities 

keep faith with their religious traditions. Grand Rapids, MI: Eerdmans. 

(Ch. 3: Types of church-related colleges, pp. 48-65) 

 

Tidball, M. E., Smith, D. G., Tidball, C. S., & Wolf-Wendel, L. E. (1999). Taking 

women seriously: Lessons and legacies for educating the majority. 

Phoenix: Oryx. (Chapter 6 – New legacies from the campus, pp. 105-118). 

 

Kim, M. M. (2001). Institutional effectiveness of women-only colleges: 

Cultivating students’ desire to influence social conditions. Journal of 

Higher Education, 72, 287-321.    

 

Women’s College Coalition Website. Retrieved June 20, 2006 from 

http://www.womenscolleges.org/ (Read Member Institutions; Benefits of 

Attending a Women’s College; Academic Rankings of Women’s Colleges; 

Professional Achievements; History of Women’s Colleges) 

   

Assignment: website analyses independent liberal arts colleges, religiously-

affiliated colleges, women’s colleges 

http://www.womenscolleges.org/
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Oct. 17  Comprehensive Colleges and Universities, Research Universities, Land-grant 

Universities 

  Readings:  

Hirt, Ch. 4, 5 

 

 The Land-Grant Tradition. (1999). Washington, DC: National Association of 

State Universities and Land-Grant Colleges. Retrieved June 20, 2006 from 

http://www.nasulgc.org/publications/Land_Grant/Land_Grant_Main.htm (Read 

sections entitled What is a Land-Grant College?; Development of the Land-Grant 

System: 1862-1994; and The 105 Land-Grant Colleges and Universities) 

 

Assignment: website analyses for research universities, land grant universities, 

comprehensive colleges and universities  

 

Oct. 24  Community Colleges, Urban Institutions, Proprietary Institutions 

  Readings:  

Hirt, Ch. 7 

 

The Coalition of Urban and Metropolitan Universities. Retrieved June 20, 2006 

from http://cumu.uc.iupui.edu/home.asp [Read sections entitled (a) 

Introduction and links from that page to Metropolitan Universities: Who 

Are We? and Declaration of Metropolitan Universities; (b) Directory]    

 

Smith, C. K., Gauld, V. D., Tubbs, L. with Correnti, R. (1997). Challenges and 

opportunities. In L. H. Dietz, & V. L. Triponey, V. L. (Eds.), Serving 

students at metropolitan universities: The unique opportunities and 

challenges (New Directions for Student Services, no. 79, pp. 39-56). San 

Francisco: Jossey-Bass. 

   

Kelly, K. F. (2001, July). Meeting needs and making profits: The rise of for-profit 

degree-granting institutions. Denver: Education Commission of the States. 

Retrieved June 20, 2006 from 

http://www.ecs.org/clearinghouse/27/33/2733.htm (read up to “Case 

Study”) 

 

Assignment: website analyses for community colleges, urban colleges and 

universities, and proprietary institutions 

 

Oct. 31 Minority-serving Institutions  

  Readings:  

Hirt, Ch. 6, 8 

 

http://www.nasulgc.org/publications/Land_Grant/Land_Grant_Main.htm
http://cumu.uc.iupui.edu/home.asp
http://www.ecs.org/clearinghouse/27/33/2733.htm
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Outcalt, C. L., & Skewes-Cox, T. E. (2002). Involvement, interaction, and 

satisfaction: The human environment at HBCUs. Review of Higher 

Education, 25, 331-347. 

 

Fleming, J. (2001). The impact of a Historically Black College on African 

American students: The case of LeMoyne-Owen College. Urban 

Education, 36, 597-610. 

 

American Indian Higher Education Consortium. (1999, February). Tribal 

colleges: An introduction. Retrieved July 6, 2005 from 

http://www.aihec.org/colleges.cfml (click on link to title in description) 

 

Pavel, D. M., Inglebret, E., & vanDenHende, M. (1999). Tribal colleges. In 

Townsend, B. (Ed.), Two-year colleges for women and minorities (pp. 

113-149). New York: Falmer. 

 

Ashburn, E. (2007, June 8). Tribal Colleges reach beyond the tribe. The Chronicle 

of Higher Education, 53 (40), A20. 

 

Vigil Laden, B. (2001). Hispanic-serving institutions: Myths and realities. 

Peabody Journal of Education, 76(1), 73-92. 

 

Laanan, F. S., & Starobin, S. S. (2004). Defining Asian American and Pacific 

Islander-serving institutions. In Vigil Laden, B. (Ed.) Serving minority 

populations. New Directions for Community Colleges, no. 127, pp. 49-59.  

 

Assignment: website analyses for Hispanic-serving colleges, Tribal colleges, and 

HBCUs  

 

Nov.  7  ASHE Conference (no class; work on campus visit and immersion presentations) 

   

Nov. 14 Campus Visit Reports #1-3  

 

Nov. 21 Thanksgiving ï No class 

 

Nov. 28 Campus Visit Reports #4-6 

 

Dec.   5 Reports on Immersion Projects, wrap-up, complete evaluations    

Assignment: Immersion project analysis paper  

 

Finals Week Research Conference  

http://www.aihec.org/colleges.cfml

