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Professor Teaching Assistant

N247D Lagomarcino Hall N244 Lagomarcino Hall
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email: nevans@iastate.edu email: jranero@iastate.edu

Availability: D r . Evans’ s o f-Z Itichest torcantact us by emsdlTor. 10

phone to arrange a time to meet.
Course Prerequisites

(1) Enrollment in the graduate program in Higher Education, and (2) successful

completion of HgEd 576 Student Development Theory | or its equivalent. If you do not

meet both of these prerequisites, you must
the course.

Course Rationale

A stated goal of the student affairs profession is to maximize student learning through the
facilitation of the many aspects of personal and interpersonal development. To
accomplish this goal, student affairs professionals must have a clear understanding of the
developmental issues facing students and the process by which development occurs. They
must also be aware of factors that affect development and be able to work with
individuals, groups, and organizations within the diverse campus community to establish
environments conducive to the development of students from a variety of backgrounds.
Knowledge of theories of social identity development and the application of principles of
social justice in college settings will assist student affairs professionals in accomplishing
these goals.

*This syllabus is subject to change at the discretion of the instructor. If possible, advance
notice will be provided of any changes made.

**If you have a documented disability that may affect your ability to participate fully in
the course or if you require special accommodations you are encouraged to speak with
the instructor so that appropriate accommodations can be arranged.
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Course Overview

This course will focus on the concept of social justice and its relationship to social
identity development. Specifically, we will be examining the following social identities:
spiritual; racial/ethnic; sexual orientation; gender; class; and ability, and how they are
influenced by the dynamics of power and oppression in education and society. A basic
understanding of and facility with cognitive and psychosocial theories, particularly the
work of Erikson, Chickering, Piaget, Perry, Kohlberg, and Gilligan, is required to
successfully complete this course.

Learner Outcomes and Objectives

This course is designed to address the following learner outcomes established for the
master’ s pr ogr am- Siudent Affaing. Bpecific cButbeuobjeatitves anen
listed below each outcome.

Students will be:
Knowledgeable student affairs scholars.

1.

2.

As a result of an interview project, you will be able to use theory as a basis for
construction of interview questions and analysis of data.

As a result of an interview project and methodological journal, you will
develop skills in interviewing and analyzing qualitative data.

As a result of completing a self-analysis paper and two analysis papers, you
will be able to use theory to analyze your life experiences and those of others.

Reflective and critical thinkers.

1.

2.

As a result of class discussions, reflection emails, and a final integrative
paper, you will be able to critically analyze theory, verbally and in writing.
As a result of completing email reactions to class reading and discussion as
well as an integrative paper, you will be able to reflect on the personal and
professional implications of social justice and social identity theory.

Individuals who are sensitive and aware of themselves and others.

1.

As a result of completing a self-analysis paper and email reflections, you will
be aware of your own social identities and the implications they may have for
your work in student affairs.

As a result of class discussions, email reactions, and an integrative paper, you
will be sensitive to the importance of creating positive environments that
facilitate development.

Students will be able to:
Apply theory to practice.
As a result of analytic papers, email reactions, an integrative paper, and class
activities, you will be able to appropriately use theory as a basis for your work
with students.



Demonstrate effective oral communication.

By participating in a class presentation and in class discussion, you will be able to
effectively communicate orally your knowledge of and ability to use theory in
analysis of student development.

Effectively communicate in writing.

By completing several papers, you will be able to effectively communicate in
writing your knowledge of and ability to use theory in analysis of student
development.

Students will know:

Student development theory.

1. Asaresult of reading and class discussion, you will be familiar with the major
theories of social justice; spiritual development; racial/ethnic identity
development; gay, lesbian, and bisexual identity development; gender identity
development; disability; class; and multicultural/multiracial identity
development.

2. Asaresult of reading and class discussion, you will be familiar with
contextual factors that influence student development.

Required Texts

Wijeyesinghe, C. L., & Jackson, B. W., Jr. (Eds.). (2001). New perspectives on racial
idertity development: A theoretical and practical antholaggw York: New
York University Press.

Reason, R. D., Broido, E. M., Davis, T. L., & Evans, N. J. (Eds.), Developing social
justice allies.New Directions for Student Services, no. 110. San Francisco:
Jossey-Bass. [Access electronic version from Parks Library Website. Go to the
library home page, click on collections, then library catalogue. In search area,
click on serials and enter New Directions for Student Services, then click on the
Wiley Interscience link. On the New Directions homepage, click on issues and
then the number you are seeking.]

Library Reserve and E-reserve readings (see course outline and assignment list)

Publication Manual of the American Psychological AssociatiShed.). (2001).
Washington, DC: Author.



Course Requirements

Completion of assigned reading.

Participation in class discussion and activities.

Completion of self-analysis paper.

Eight email reactions to the assigned reading and class discussion.

Two short analysis papers on selected essays.

Participation in a panel discussion of identity development based on interviews
conducted with members of a specific student population.

Completion of five methodological journal assignments.

8. Completion of a final integrative paper.
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Descriptions of each assignment are included later in the syllabus.
Evaluation

Letter grades will be given for each assignment. The assignments will be based upon
point values:

1. Email reactions 10 points

2. Self-analysis paper 15 points

3. Analysis papers 20 (10 points per paper)

4. Presentation 10 points

5. Methodological journals 25 points (5 points per entry)
6. Integrative paper 20 points

Letter grades will be awarded. To determine final grades, the following numerical values
will be used:

A+=98 A=95 A-=91 B+=88 B=85 B-=81 C+=78 C=75 C-=71.
An F = 0 will be awarded for any assignment not completed.

Class Policies
Class participation, as it is an expectation of all of us, will not be graded. Lack of
participation, tardiness, and excessive or unexcused absences, however, will lower a
student’s final grade.
If you must hand in work late for a legitimate reason (e.g., personal illness, family
illness) you must contact the instructor (not the TA) to discuss the situation PRIOR TO

the date the assignment is due. No points will be awarded for late assignments without
prior permission.



If you must miss class for a legitimate reason (e.g., illness, family emergencies, work
emergencies, court appearances, conferences), please contact the instructor to discuss the
situation PRIOR TO CLASS. Absences not cleared with the instructor will be
considered unexcused. Because attendance and participation is a large part of this
class, no more than two excused absences will be granted.

NO INCOMPLETES WILL BE GIVEN IN THIS CLASS except for major
emergencies (e.g., hospitalization) and only after consultation with the instructor.
Incompletes will not be granted simply because more time is desired to complete the
assignments.

Class will start promptly at 2:10 p.m. You are expected to be in your seat and ready to
begin class at this time. Arriving late to class is disruptive and disrespectful of your
classmates and instructor. If a prior commitment will affect your ability to arrive on time,
please notify the instructor PRIOR TO CLASS.

All students will be expected to live up to their expectations as members of a community
of scholars. As scholars, academic dishonesty of any kind cannot and must not be
tolerated. Please refer to the Graduate Student Handbook regarding academic integrity
and honesty. The APA Publication Manual also contains useful information.

The instructor is willing to answer any questions or clarify any concerns (although this
must be done before turning in any written work or classroom presentations).

All written assignments are expected to conform to the guidelines and reference formats
specified in the Publication Manual of the American Psychological Association (5th ed.).
All work must be word processed, double-spaced, using 12-point font and one inch, left-
justified margins. Please staple your papers in the upper left-hand corner. Do not use
binders of any type.

Written assignments will be evaluated on the technical quality of the writing as well as
content. All written assignments should be carefully proofread for spelling, grammar, and
syntax. Using each other as resources for proofing papers is a good idea. | am happy to
review drafts submitted via email at least one week prior to the due date. However,
turning in a draft for comments does not mean that | will catch every error you make,
although you will be provided with feedback that will improve your final draft if
addressed. In addition, turning in a draft for feedback does not automatically mean that
you will get an A even if everything is addressed from the first proof. Because you are
expected to do your best on every assignment and have the option of submitting early
drafts for feedback, I will not accept rewrites.

You are responsible for completing any required readings in advance of the designated
class session. Class discussion and activities will focus on critique and application of the
assigned material, not review of material covered in the reading.



You will be expected to contribute actively and positively to the class discussion.
Actively engaging in discussion about ideas and concepts is one means of learning new
material and considering your position with regard to those ideas and concepts.
Participation in the class is designed to help you develop your verbal and listening skills
by encouraging active involvement in the learning process. Participation does not
necessarily equal talking a lot (in fact, talking for the sake of talking often detracts from
one's participation). The following are examples of positive participation:

contributing interesting, insightful comments

presenting good examples of concepts being discussed

building on the comments of others

raising good questions

being sensitive to your level of participation and making attempts to increase or
decrease it if necessary

being sensitive to the emotional impact of your statements

listening and responding appropriately to others' comments

attending all class meetings

being on time

= =4 =4 -4 -9
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Description of Assignments
Email Reactions

Rationale. Often in class, there is little opportunity to reflect on the topic being discussed
or to share your feelings or reactions to the class discussion or to the reading material.
Such reflection is important if learning is to occur. It is also helpful for the instructor to
know how students perceive the class and for students to receive feedback from the
instructor on their perceptions.

Assignment. Complete eight (8) email reactions over the course of the semester. By
Sunday (noon), pleaseemai | your reactions to that week’ s
instructor. In your email, consider the following five questions:

What was the most wuseful or interesting po
What was the most useful or interesting point you learned from class discussion?

How might you use this information personally and/or in student affairs practice?

What concepts, if any, did you have trouble understanding or applying to practice?

What was your overall reaction to this class and why?

ko E

The subject I|line of your email should be *“en
reaction (i.e., email reaction 1). Your reaction should be typed in the text of the email.
Please do not send an attachment. | will read and note your reactions each week,
although I may not respond to each one. | will respond if you indicate a need for
clarification of a concept, if you are using a concept incorrectly, or if your comments
indicate that a response would be helpful.

Evaluation. You will receive full credit if your email is submitted on time and
demonstrates thoughtful consideration of the questions posed. No emails will be accepted
after noon on Sunday. NOTE: You may not reflect upon the Finals week class session.



Self-Analysis Paper

Rationale. Exploring aspects of your own identity and factors that have contributed to
how you see yourself is a good beginning step in making sense of theoretical concepts
that we will be exploring throughout the semester. Examining your own identity can also
help to sensitize you to the role of various components of identity in the lives of others
and the role that your own identity plays in your interactions with individuals who are
different from you.

Assignment. After reading the Jones and McEwen and Abes, Jones, and McEwen articles
on E-reserve, complete a paper assessing your own identity development. In this paper
consider the following questions, making specific reference to the concepts introduced
by the authors of these two articles, citing them as appropriate, as they apply to your
own experience:

1 How important to you are the various aspects of your identity? What aspects of
your identity are most important to you? Why?

1 How do various aspects of your identity interact to form your personal identity
versus your social identity?

1 How do these aspects influence how you present yourself to others, the decisions

you have made, and how you lead your life?

What factors have influenced the development of your identity?

How has your identity evolved over the course of your life?

What areas of your identity are still not clear to you (or areas in which you feel

you need to grow)?

= =4 =

Evaluative criteria. This paper will be evaluated on your ability to successfully relate
theoretical material to your own life, the thoroughness and thoughtfulness of your
discussion, and the technical quality of your writing.




Analysis Papers

Rationale. Much can be learned about identity from reading essays written by members
of various populations. Reflecting on such literature in relation to the various theoretical
concepts and approaches we will be studying this semester can deepen our understanding
of the issues and experiences individuals face as they interact with others.

Assignment. Select two of the biographical essays from the list below. Write a short
reflection piece (4-6 pages, not counting cover page or references) about what you have
learned about identity from the essay. In your reflection, relate the content of the essay
to specific theoretical concepts that seem relevant from assigned reading (please use
citations and a reference page). Also discuss how you might use what you have learned
in your work with students. Papers are due Mar. 11 and Apr. 22.

Evaluation. These papers will be evaluated on the clarity of your insights concerning the
essay as well as your ability to use theoretical concepts to analyze the essay and your
ability to make connections to student affairs practice. Thoughtful analysis, synthesis,
and application are expected. The technical quality of your writing will also be
considered.

Autobiographical Essays

You will select two essays from this reading list as the basis for your analysis papers.
Please select one essay related to topics studied though Mar. 4 (Spiritual identity
development through Social Class) for your first analysis paper; select one essay related
to topics studied after Mar. 4 (White Identity through Multiracial) for your second
analysis paper. Your essays should range from 5-7 pages, not counting cover page or
references.

Note: Because of copyright restrictions | was unable to place many of these readings on
e-reserve. The books in which these readings are located are on reserve for you to check
out at the library reserve desk. You may make one copy of each of these readings for
your own use or read them at the library. These readings are designated below as
(reserve). Other materials can be found on e-reserve.

Gender Identity
Rogers, J. (2000). Getting real at ISU: A campus transition. In K. Howard & A. Stevens
(Eds.), Out and about on campysp. 12-18). Los Angeles: Alyson. (reserve)

Pol Ilitt, K. (1998). Are women morally
feminism. In L. Bridwell-Bowles (Ed.), Identity matters: Rhetorics of difference
(pp. 191-202). Upper Saddle River, NJ: Prentice Hall. (reserve)

Lesbian, Gay, Bisexual

super.i



Wisener, S. (1998). Pretending to be. In S. L. Windmeyer & P. W. Freeman (Eds.), Out
on fraternity row: Personal accounts of being gay in a college frate(pjtyl25-
130). New York: Alyson. (e-reserve)

Holland, J. A. (2000). How to find your major. In K. Howard & A. Stevens (Eds.), Out
and about on campygpp.142-153). Los Angeles: Alyson. (reserve)

Spiritual Development

Al l eyne, uU. (1998). At hei sm laBridwellrlBowles Why | do
(Ed.), Identity matters: Rhetorics of differenmp. 274-279). Upper Saddle River,
NJ: Prentice Hall. (reserve)

Whelen, J. P. (1998). How | pray now: A conversation. In L. Bridwell-Bowles (Ed.),
Identity matters: Rhetorics of differen@m. 420-426). Upper Saddle River, NJ:
Prentice Hall. (reserve)

Disability

Meirs, N. (1998). On being a cripple. In L. Bridwell-Bowles (Ed.), Identity matters:
Rhetorics of differenc@p. 383-391). Upper Saddle River, NJ: Prentice Hall.
(reserve)

French, S. (2000). Equal opportunities — Yes, please. In M. Adams, W. J. Blumenfeld, R.
Castafieda, H. W. Hackmann, M. L. Peters, & X. Zufiga (Eds.), Readings for
diversity and social justic@p. 364-366). New York: Routledge. (reserve)

Social Class

Charlip, J. (1998). A real class act: Searching for identity in the classless society. In L.
Bridwell-Bowles (Ed.), Identity matters: Rhetorics of differengmp. 99-113).
Upper Saddle River, NJ: Prentice Hall. (reserve)

hooks, b. (2000). Where we stand: Class mattelew York: Routledge. (Ch. 2: Coming
to class consciousness, pp. 24-37) (e-reserve)

White

Thompson, B. (1996). Time traveling and border crossing: Reflections on White identity.
In B. Thompson & S. Tyagi (Eds.), Names we call home: Autobiography on
racial identity (pp. 93-109). New York: Routledge. (e-reserve)

Indiana, G. (1998). Memories of a xenophobic boyhood. In L. Bridwell-Bowles (Ed.),
Identity matters: Rhetorics of differen@®. 74-80). Upper Saddle River, NJ:
Prentice Hall. (reserve)

African American
Maria (1999). What is Black enough? In A. Garrod, J. V. Ward, T. L. Robinson, & R.
Kilkenny (Eds.), Souls looking back: Life stories of growing up Bl§ujx 32-46).
New York: Routledge. (reserve)
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Rick (1999). Feeling the pressure to succeed. In A. Garrod, J. V. Ward, T. L. Robinson,
& R. Kilkenny (Eds.), Souls looking back: Life stories of growing up Black
(pp.218-230). New York: Routledge. (reserve)

Native American/American Indian

Bennett, R. (1997). Why di dn’ dre(Bdo)First each me?
person, first peoples: Native American college graduates tell their life s{ppes
136-153). Ithaca, NY: Cornell University Press. (reserve)

Carey, E. (1997). | dance for me. In A. Garrod & C. Larimore (Eds.), First person, first
peopes: Native American college graduates tell their life stofjpgs 115-135).
Ithaca, NY: Cornell University Press. (reserve)

Asian American

De Il a Fuente, J. (1999). An (Asian American)
Struggle for ethnic ideity: Narratives by Asian American professiong@ip. 156-
167). Walnut Creek, CA: Altamira Press. (e-reserve)

Chung, R. (1999). Reflections on a Korean American journey. In P. Min & R. Kim
(Eds.), Struggle for ethnic identity: Narratives by Asian Ameripaofessionals
(pp. 59-68). Walnut Creek, CA: AltaMira. (e-reserve)

Latino/a
Navarrette, R., Jr. (1994). Playing the role. In A darker shade of crimson: Odyssey of a
Harvard Chicangpp. 73-90). New York: Bantam. (e-reserve)

Ortiz Cofer, J. (1993). The myth of the Latin woman: | just met a girl named Maria. In
The Latin delipp. 148-154). Athens, GA: The University of Georgia Press. (e-
reserve)

Multiracial

Alvarez, J. (1998). A White Wafmahafof col or .
Writers on grovng up biracial and bicultura(pp. 139-149). New York:
Pantheon. (e-reserve)

Durrow, H. (1994). The next generation. In L. Funderburg (Ed.), Black, White, Other:

Biracial Americans talk about race and identfpp. 351-359). New York:
Morrow. (e-reserve)
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Identity Presentation

Rationale. Theory only becomes meaningful within the context of the lives of living
people. This assignment provides the opportunity for you to find out about the social

identity development of students as they experienceitandt o compar e students

perceptions and experiences with aspects of the theories you are studying.

Assignment. Select one of the social identities we will be studying. (To insure that all
identities are covered, we will draw lots to select identities; no more than two people may
select the same identity). After reading the theoretical material related to that social
identity, interview at least three individuals (students, faculty, staff, community members
erc.) who identify as having the social identity you selected. In these interviews attempt
to discover how the individuals see themselves with regard to their identity. How has
their identity changed (if it has)? What factors influenced their development? How does
their social identity affect other aspects of their lives? During the class period following
the class period during which we are studying the social identity you are investigating,
you will share your findings with the class, comparing your findings with the theory the
class has read. If more than one person is presenting on a social identity, you will want to
get together prior to the presentation to compare findings and to organize your
presentation. Each person will have approximately 20 minutes to speak. You should also
be prepared to respond to questions from the class.

Evaluative Criteria. You will be evaluated on your ability to analyze findings from your
interviews using the theoretical concepts you have studied, to compare the experiences of
the students you interviewed, and to account for differences. Organization and clarity of
presentation will also be considered.
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Methodological Journal Assignments

Rationale. When conducting qualitative interviews, it is crucial that interviewers give

careful thought to their own biases and prior understandings of the topic under

consideration as well as to the types of questions that will be respectful of the

interviewees and elicit meaningful responses. Throughout the interview process, ongoing

reflection is important to make meaning out of the information obtained and to enhance

further interviewing. Following the interviews, it is important to thoughtfully consider

what has been | earned and how this informat.i

Assignment. You will prepare an ongoing journal that will be sent to the instructors via
email at five times during the period in which you are completing your interview
assignment: prior to your first interview, after completing each of your interviews, and
prior to your presentation. Specific questions to address in each journal entry are listed
below. This assignment must be started well ahead of the date of your presentation
and your entries should be spaced out to allow for feedback from your instructor.
Your final journal entry must be submitted at least one week prior to your
presentation.

Evaluation. The journal entries will be evaluated on the basis of thorough and thoughtful
responses to the questions posed. The technical quality of your writing will also be
considered.

Entry 1: Before your first interview.
Reflect on and respond to the following questions:

1 What do you already believe/know about this social identity? What messages
have you heard/learned throughout your life? How were these messages
reinforced and/or challenged?

1 How will these beliefs affect your interaction with your respondents? How do
they influence how you feel going into the interview project? How will they
influence the questions you ask your respondents?

1 Has other training or classes helped you to have a more thoughtful understanding
of this social identity? How do they influence how you feel going into the
interview project? How will they influence the questions you ask your
respondents?

1 Provide a list of 57 questions that will guide your interview. Relevant theory
should guide the development of your questions.

13



Entries 2, 3, & 4: Following your first, second, and third interviews.

Reflect on and respond to the following questions:

T

T

T

What was the most surprising part of the interview? What seemed different than
what you expected based on your previous knowledge/understanding or that
might be expected based on theory? What findings support the theory you have
studied? What findings challenge the theory? Be sure to cite specific references to
theory.

What themes about identity development seem to emerge from this interview?
Support these with data (provide direct quotations/summaries to support each
theme).

What questions seemed to work? What questions did not? Why? For entries 2 and
3, how will the emerging themes change the questions you ask in the next
interview?

How are you feeling about this social identity following this interview? Have you
learned anything new that has reinforced/challenged what you believed to be true?
How do you feel about interviewing?

Entry 5: Following your last interview, before your panel presentation.

Reflect on and respond to the following questions:

T

What overall themes related to identity development have emerged from the
interviews? What evidence supports these themes? How are these themes similar
to the theories read for class? How are they different?

How have your feelings and beliefs about this social identity
changed/evolved/been reinforced by your participation in the research project?

Provide an outline of your 20-minute presentation.

14



Integrative Paper

Rationale. In order to retain theoretical concepts for the purpose of enhancing educational
practice, you must have the opportunity to reflect on what you have learned over the
course of the semester, to integrate ideas and concepts from various approaches, and to
apply theory to practical problems. Completion of an integrative final paper provides
such an opportunity for reflection and application.

Assignment. You will prepare a final paper in which you will reconsider several of the
questions you have addressed in your email reactions. This assignment will provide an
opportunity for you to reflect on the various theoretical approaches you have studied and
to demonstrate your ability to use theoretical concepts to understand and enhance student
development through student affairs practice.

Specifically, you will prepare a 15-25 page paper (approximately 2 pages per concept)
addressing the following points:

1. ldentify at least five theoretical concepts/ideas that we have studied this semester that
you found particularly applicable to student affairs practice. Define each concept
briefly, citing references.

2. Elaborate on how you would specifically use each concept to guide your work in
student affairs practice (e.g., working with individual students, developing
programming, environmental design; policy development).

3. Identify at least five theoretical concepts/ideas (different from those selected above)
that have influenced your personal development or changed your thinking. Define
each concept briefly, citing references.

4. Discuss the impact that each of these concepts has had on your thinking or personal
development. How will this learning help you to become a better professional?

Evaluative criteria. Papers will be evaluated on the basis of your ability to accurately
describe and use theory. Thoughtful analysis, synthesis, and integration are expected. The
technical quality of your writing will also be considered.
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Class Schedule and Assignments

Note: Because of copyright restrictions we were unable to place many of the readings on
e-reserve. The books in which these readings are located are on reserve for you to
check out at the library reserve desk. You may make 1 copy of each of these
readings for your own use or read them at the library. These readings are
designated below as (reserve). Other materials can be found on e-reserve or in
one of your texts and are designated as such.

Jan. 15 Course expectations and overview; Multiple dimensions of identity;
Constructivist research

Reading
Jones, S. R., & McEwen, M. K. (2000). A conceptual model of multiple dimensions of
identity. Journal of College Student Development,40b-413. (e-reserve)

Abes, E. S., Jones, S. R., & McEwen, M. K. (2007). Reconceptualizing the model of
multiple dimensions of identity: The role of meaning-making capacity in the
construction of multiple identities. Journal of College Student Development, 48,
1-22. (e-reserve)

Tatum,B.D. (1997). A Why ar e all the Bl ackekieds$ a®i0ot aindg
other conversations about raddew York: Basic Books. (Ch. 2 —The
compl exity of i deresdarvie)t y: “Who am | ?"7)

Croteau, J. M., Talbot, D. M., Lance, T. S., & Evans, N. J. (2002). A qualitative study of
the interplay between privilege and oppression. Journal of Multicultural
Counseling and Development, 289-258. (e-reserve)

Manning, K. (1999). Conducting constructivist inquiry. In K. Manning (Ed.), Giving
voice to critical campus issuégp. 11-27). Lanham, MD: American College
Personnel Association. (e-reserve)

Jan. 22 Social justice, privilege and oppression

Reading
Johnson, A. G. (2006). Privilege, power, and differenc(é”d ed.). New York: McGraw-
Hill. (Ch. 2 —Privilege, oppression, and difference.) (e-reserve)

Young, I. M. (2000). Five faces of oppression. In M. Adams, W. J. Blumenfeld, R.
Castafieda, H. W. Hackmann, M. L. Peters, & X. Zufiiga (Eds.), Readings for
diversity and social justic@p. 35-49). New York: Routledge. (reserve)

Bell, L. A. (2007). Theoretical foundations for social justice education. In M. Adams, L.
A. Bell, & P. Griffin (Eds.), Teaching for diversity and social justi(2 ed., pp.
1-14). New York: Routledge. (e-reserve)
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Reason, R. D., & Davis, T. L. (2005). Antecedents, precursors, and concurrent concepts
in the development of social justice attitudes and actions. In R. D. Reason, E. M.
Broido, T. L. Davis, & N. J. Evans (Eds.), Developing social justice allieblew
Directions for Student Services, no. 110, pp. 5-15. San Francisco: Jossey-Bass.
(downloadable text)

Broido, E. M., & Reason, R. D. (2005). The development of social justice attitudes and
actions: An overview of current understandings. In R. D. Reason, E. M. Broido,
T. L. Davis, & N. J. Evans (Eds.), Developing social justice alliedlew
Directions for Student Services, no. 110, pp. 15-28. San Francisco: Jossey-Bass.
(downloadable text)

Jan. 29 Sexual identity development
Assignment: Self-analysis paper

Reading
Evans, N. J. (2007). Sexual identity developmehinpublished manuscript. (e-reserve)

Fox, R. C. (1995) . Bi sexual identities. | n
Lesbian, gay, and bisexual identities over the lifeqpan48-86). Oxford
University Press. (e-reserve)

Wall, V. A., & Washington, J. (1991). Understanding gay and lesbian students of color.
In N. J. Evans & V. A. Wall (Eds.), Beyond tolerance: Gays, lesbians and
bisexuals on campuypp. 67-78). Washington, DC: American College Personnel
Association. (e-reserve)

Evans, N. J., & Broido, E. M. (2005). Encouraging the development of social justice
attitudes and actions in heterosexual students. In R. D. Reason, E. M. Broido, T.
L. Davis, & N. J. Evans (Eds.), Developing social justice alliedlew Directions
for Student Services, no. 110, pp. 43-54. San Francisco: Jossey-Bass.
(downloadable text)

Feb. 5 Gender identity development

Assignment: Sexual identity presentation

Reading

Lorber, J. (2000). “Night to his day”: The
J. Blumenfeld, R. Castafieda, H. W. Hackmann, M. L. Peters, & X. Zufiga (Eds.),

Readings for diversity and social justigg. 203-213). New York: Routledge.
(reserve)
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Davenport, D. S., & Yurich, J. M. (1991). Multicultural gender issues. Journal of
Counseling & Development, 7&4-71. (e-reserve)

Davis, T., & Wagner, R. (2005) . Il ncreasing n
and actions. In R. D. Reason, E. M. Broido, T. L. Davis, & N. J. Evans (Eds.),
Developing social justice alliedlew Directions for Student Services, no. 110, pp.
29-41. San Francisco: Jossey-Bass. (downloadable text)

Lucal, B. (1999). What it means to be gendered me: Life on the boundaries of a
dichotomous gender system. Gender & Society, 1381-797. (e-reserve)

Bilodeau, B. (2005). Beyond the gender binary: A case study of two transgender students
at a midwestern research university. Journal of Gay and Lesbian Issues in
Education, 31), 29-44. (e-reserve)

Feb. 12 Spiritual Development

Assignment: Gender identity development presentation

Reading

Evans, N. J. (2007). The development of faith and spiritualitynpublished manuscript.

Newman, L. L. (2004). Faith, spirituality, and religion: A model for understanding the
differences. College Student Affairs Journal, 213)2-110. (e-reserve)

Lindholm, J. A. (2007). Spirituality in the academy: Reintegrating our lives and the lives
of our students. About Campus, 1@), 10-17. (e-reserve)

Mayhew, M. J. (2004). Exploring the essence of spirituality: A phenomenological study
of eight students with eight different worldviews. NASPA Journal, 41647-674.
(e-reserve)

Seifert, T. (2007). Understanding Christian privilege: Managing the tensions of spiritual
plurality. About Campus, 1@), 10-17. (e-reserve)

Feb. 19 Disability

Assignment: Spiritual development presentation

Reading

Olkin, R. (1999). What psychotherapists should know about disabMNew York:

Guilford. (Ch. 1: Who are people with disabilities? and Ch. 2: The minority model
of disability, pp. 9-53) (reserve)
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Evans, N. J., & Herriott, T. K. (in press). Philosophical and theoretical approaches to
disability. In J. L. Higbee & A. A. Mitchell (Eds.), Making good on the promise
Lanham, MD: American College Personnel Association. (e-reserve)

Troiano, P. F. (2003). College students and learning disability: Elements of self-style.
Journal of College Student Development,4B4-419. (e-reserve)

Evans, N. J., Assadi, J. L., & Herriott, T. K. (2005). Encouraging the development of
disability allies. In R. D. Reason, E. M. Broido, T. L. Davis, & N. J. Evans (Eds.),
Developing social justice alliedlew Directions for Student Services, no. 110, pp.
67-79. San Francisco: Jossey-Bass. (downloadable text)

Feb. 26 Social class

Assignment: Disability identity presentation

Reading

Mantsios, G. (2003). Class in America: Myths and realities. In M. S. Kimmel & A. L.
Ferber (Eds.), Privilege: A readei(pp. 33-50). Boulder, CO: Westview. (reserve)

Nesbit, T. (2004). Class and teaching. In R. St. Clair & J. A. Sandlin (Eds.), Promoting
critical practice in adult educatin (New Directions for Adult and Continuing

Education, no. 102, pp. 15-24). San Francisco: Jossey-Bass. (e-reserve)

Borrego, S. E. (n.d.). Class matters: Beyond access to inclusion. [Invited paper].
Washington, DC: NASPA. (e-reserve)

Duffy, J. O. (2007). Invisibly at risk: Low-income students in a middle- and upper-class
world. About Campus, 1@), 18-25. (e-reserve)

Day Langhout, R., Rosselli, F., & Feinstein, J. (2007). Assessing classism in academic
settings. Review of Higher Education, 3045-184. (e-reserve)
Mar. 4 Racism and Racial identity
Assignment: Social class presentation; Analysis paper #1
Reading
Omi , M., & Winant, H. (2004) . Raci al format.

Oppression, privilege, & resistance: Theoretiparspectives on racism, sexism,
and heterosexisifpp. 115-142). New York: McGraw-Hill. (e-reserve)

19



Solorzano, D., Ceja, M., & Yosso, T. (2000). Critical race theory, racial
microaggressions, and campus racial climate: The experiences of African
American college students. The Journal of Negro Education, §22), 60-73. (e-
reserve)

Patton, L. D., McEwen, M., Rendon, L., & Howard-Hamilton, M. F. (2007). Critical race
perspectives on theory in student affairs. In S. R. Harper & L. D. Patton (Eds.),
Respoding to therealities ofrace New Directions for Student Services, no. 120.
San Francisco: Jossey-Bass. (e-reserve)

Forman, T. A. (2004). Color-blind racism and racial indifference: The role of racial
apathy in facilitating enduring inequalities. In M. Krysan & A. E. Lewis (Eds.),
The changing terrain of race and ethnidfpp. 43-66). New York: Russell Sage
Foundation. (e-reserve)

Reason, R. D., & Evans, N. (2007). The complicated realities of whiteness: From
colorblind to racially-cognizant. In S. R. Harper & L. D. Patton (Eds.),
Responding to theealities ofrace New Directions for Student Services, no. 120.
San Francisco: Jossey-Bass. (e-reserve)

Mar. 11 White Identity

Reading

Hardiman, R. (2001). Reflections on White identity development theory. In C. L.
Wijeyesinghe & B. W. Jackson |1l (Eds.). New perspectives on racial identity
development: A theoretical and practical antholdgy. 108-128). New York:
New York University Press. (text)

Rowe, W., Bennett, S. K., & Atkinson, D. R. (1994). White racial identity models: A
critique and alternative proposal. Counseling Psychologist, 2229-146.
(e-reserve)

Scott, D. A., & Robinson, T. L. (2001). White male identity development: The key
model. Journal of Counseling and Development, ZB5-421. (e-reserve)

Mclntosh, P. (2003). White privilege and male privilege: A personal account of coming

to see correspondence through work in won
L. Ferber (Eds.), Privilege: A readei(pp. 147-160). Boulder, CO: Westview.
(reserve)

Reason, R. D., Roosa Millar, E. A., & Scales, T. (2005). Toward a model of racial justice
ally development. Journal of College Student Development, 388-546.
(e-reserve)

Mar. 18 No class (Spring Break)
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Mar. 25 African-American and Black Identity
Assignment: White identity development presentation

Reading

Jackson, B. W. 111. (2001). Black identity development: Further analysis and elaboration.
In C. L. Wijeyesinghe & B. W. Jackson Il (Eds.). New perspectives on racial
identity development: theoretical and practical anthologypp. 8-31). New
York: New York University Press. (text)

Cross, W. E., Jr., & Fhagen-Smith, P. (2001). Patterns of African American identity
development: A life span perspective. In C. L. Wijeyesinghe & B. W. Jackson 111
(Eds.). New perspectives on racial identity development: A theoretical and
practical anthology(pp. 243-270). New York: New York University Press. (text)

Willie, S. S. (2003). Acting Black: College identity, and the performance of rassv
York: Routledge. (Ch. 9 — Blackness) (reserve)

Waters, M. C. (1999). Black identities: West Indian immigrant dreams and American
realities.New York: Russell Sage Foundation. (Ch. 3: Racial and ethnic identity
choices, pp. 44-94) (e-reserve)

Steele, C. (1997). A threat in the air: How stereotypes shape intellectual identity and
performance. American Psychologist, 5813-629. (e-reserve)

Apr. 1 No Class (ACPA)
Apr. 8 Acculturation; Native American identity
Assignment: African American/Black identity development presentation

Reading

Horse, P. G. (2001). Reflections on American Indian identity. In C. L. Wijeyesinghe & B.
W. Jackson Il (Eds.). New perspectives on racial identity development: A
theoretical and practical anthologypp. 91-107). New York: New York
University Press. (text)

Garrett, J. T., & Walkingstick Garrett, M. (1994). The path of good medicine:
Understanding and counseling Native Americans. Journal of Multicultural
Counseling and Development, 234-144. (e-reserve)

Choney, S. K., Berryhill-Paake, E., & Robbins, R. R. (1995). The acculturation of
American Indians. In J. G. Ponterotto, J. M. Casas, L. A. Suzuki, & C. M.
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Alexander (Eds.), Handbook of multicultural counselir{gp. 73-92). Thousand
Oaks, CA: Sage. (reserve)

Garrett M. T. (1996). “Two people”: An Ameri can
Journal of American Indian Education, 85, 1-21. (e-reserve)

Tierney, W. G. (1996). The college experience of Native Americans: A critical analysis.
In C. Turney, N. M. Garcia, & L. I. Renddn (Eds.), Racial and ethnic diversity in
higher educatiorfpp. 302-311). Needham Heights, MA: ASHE Reader Series —
Simon & Shuster. (e-reserve)

Apr. 15 Ethnic identity, Asian-American ldentity

Assignment: Native American identity development presentation

Reading

Kim, J. (2001). Asian American identity development theory. In C. L. Wijeyesinghe & B.
W. Jackson 111 (Eds.). New perspectives on racial identity development: A
theoretical and practical anthologypp.67-90). New York: New York University
Press. (text)

Phinney, J. S. (2003). Ethnic identity and acculturation. In K. M. Chun, P. B. Organista,
& G. Marin (Eds.), Acculturation: Advances in theory, measurement, and applied
research(pp.63-81). Washington, DC: American Psychological Association.
(reserve)

Sodowsky, G. R., Kwan, K. K., & Pannu, R. (1995). Ethnic identity of Asians in the
United States. In J. G. Ponterotto, J. M. Casas, L. A. Suzuki, & C. M. Alexander
(Eds.), Handbook of multicultural counseligp. 123-154). Thousand Oaks, CA:
Sage. (reserve)

Tuan, M. (2002). Second-generation Asian American identity: Clues from the Asian
ethnic experience. In P. G. Min (Ed.), Second generation: Ethnic identity among
Asian Americangpp. 209-237). Walnut Creek, CA: Alta Mira. (e-reserve)

Kawaguchi, S. (2003). Ethnic identity development and collegiate experience of Asian
Pacific American students: Implications for practice. NASPA Journal, 4(8), 13-
29. (e-reserve)

Apr. 22 Ethnic Identity, Latino/a Identity

Assignments: Analysis paper #2
Asian American identity development presentation
Reading
Ferdman, B. M., & Gallegos, P. I. (2001). Racial identity development and Latinos in the
United States. In C. L. Wijeyesinghe & B. W. Jackson Il (Eds.). New
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perspectives on racial iadity development: A theoretical and practical
anthology(pp. 32-66). New York: New York University Press. (text)

Phinney, J. S. (1993). A three-stage model of ethnic identity development in adolescence.
In M. E. Bernal & G. P. Knight (Eds.), Ethnic idenity: Formation and
transmission among Hispanics and other minorifms 61-79). Albany, NY:
State University of New York Press. (e-reserve)

Torres, V. (1999). Validation of a bicultural orientation model for Hispanic college
students. Journal of Collegeéstudent Development, 4285-298. (e-reserve)

Torres, V. (2003). Influences on ethnic identity development of Latino college students in
the first two years of college. Journal of College Student Development, 3B2-
547. (e-reserve)

Villalpando, O. (2004). Practical considerations of critical race theory and Latino critical
theory for Latino college students. In A. M. Ortiz (Ed.), Addressing the unique
needs of Latino American stude(i#®w Directions for Student Services, no. 105,
pp. 41-50). San Francisco: Jossey-Bass. (e-reserve)

Apr. 29 Multiracial and Multiple Cultural Identities

Assignments: Integrative paper
Latino/a identity development presentation

Reading
Evans, N. J. (2007). Multiracial identity developmentnpublished manuscript.

Harley, D. A., Nowak, T. M., Gassaway, L. J., & Savage, T. A. (2002). Lesbian, gay,
bisexual, and transgender college students with disabilities: A look at multiple
cultural identities. Psychology in the Schools, 325-538. (e-reserve)

Finals Week Becoming a Social Justice Ally, Reflection and wrap-up
Assignment: Multiracial identity development presentation

Edwards, K. E. (2006). Aspiring social justice ally identity development: A conceptual
model. NASPA Journal, 43 (439-60. (e-reserve)

Hill Collins, P. (2003). Toward a new vision: Race, class, and gender as categories of
analysis and connection. In M. S. Kimmel & A. L. Ferber (Eds.), Privilege: A
reader(pp. 331-348). Boulder, CO: Westview. (reserve)

Reason, R. D., & Broido, E. M. (2005). Issues and strategies for social justice allies (and
the student affairs professionals who hope to encourage them). In R. D. Reason,
E. M. Broido, T. L. Davis, & N. J. Evans (Eds.), Developing social justice allies.
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New Directions for Student Services, no. 110, pp. 81-89. San Francisco: Jossey-
Bass. (downloadable text)
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